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ABSTRACT 

The pamphlet is an adaptation of social studies 
objectives for 17-year-olds and adults developed in 197M by the 
National Assessment of Educational Progress. It is to be used by 
schools in Kansas as a guideline in evaluating and developing local 
social studies programs. Its contents have not been field tested. The 
objectives are presented as strands, goals, and behavioral 
objectives. Strands are areas within social studies in which students 
need competency by the end of high school. They are threads which 
span grades K-12 and to which each grade level can contribute. Goals 
are long-range indications of needed student competency for each 
strand. The pamphlet identifies five strands: (1) knowledge base for 
understanding human beings and their relationships with their 
environments, (2) understanding of values, (3) ability to use 
intellectual and human relations skills, (4) positive self-concept, 
and (5) sense of and commitment to rational .participation. Eighteen 
goals and more than 100 behavioral objectives are listed as related 
to the strands. For example, one goal in developing a positive 
self-concept is to help students become aware of their relative 
strengths and the strengths of the groups with which they identify. 
Another goal is to help students recognize societal barriers to full 
developnient* (Author/AV)* 
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StatCMiH'nt of Purpose and Approiich 



S ocial Studios Stir; • . Goals , and End-o f-lwe 1 C th-Gr ade Objectives is , 
c\\\ adaptatioTi of t*:<^ 'M- ^actives for seventeen-year-oids and adults in 
National Assossmoni of liducationai Pro^',ress, Socia l Studies Objectives , 
SetTont! Asst>:^-sment : ( I \) n ve r , Co 1 ornd o : lidi i r a t i on Commis s i o n of the 
Stater., 19 74) and has been printed for use by local schools as a guide- 
Jine In evaluatinv^ and developing their social studies programs. 

National Assessment of F.ducational Progress utilized three criteria 
in determining the social studies objectives important for students 
to achieve. 

1. Objectives had to be considered important by specialists 
from the various social science. disciplines and from the 
field of social studies education. 

2, Objectives had to be considered acceptable educational 
Lnskf^ by elementary and secondary schools and state de- 
partments of education. 

!3. Oh je.i:tivi^s had to be considered by lay people as desir- 
able objectives for young people to obtain. 

in tU..' fall of 1972, NAKP held conferences for the development of second 
assessmi^nC social studies objectives. Attending the.^^e cvonferences were 
sociaJ studios L'ducation and social science specialists from various 
universities and secondary and elementary schools. These specialists 
revLow(?d the first assessment objectives (1963) and developed a frame- 
work for Identifying the second assessment objectives. This framework 
included six major objectives — the acquisition of a knowledge base for 
understanding human beings and their relationships with their environ- 
ments, an understanding of values iis they relate to individuals and 
■M'oiips, the use of Intellec tucil skills, the use of human relation skills, 
Llic development of a positive self-concept, and a sense of and commit- 
ment to rational social participation. Next, the specialists broke 
oach major objective down into sub objectives and each sub objective down 
Into age-specific illustrations, 

Iw January, 1973 , a Ci:nference of lay people representing various occu- 
pations and geographic areas reviewed and revised these general objec- 
tives, subobject Lves , and age-specific illustrations, A draft of the 
social studies objectives resulting from the developmental conferences 
was sent to randomly selected elementary and secondary schools and to 
the fifty ,*^tate departments of education for evaluation. The results 
of thi s evaluati on we re rev! ew ed by a N AKP social s t ud ie s a dv is or y 
group and all developmental conference participants. Revisions were 
made Ln the objectives and the final draft was published in 197A, 

The K.msas State Department of Education adapted the major objectives, 
subobjei: tiviv-^ , and age-specific i llus'tr'atlons for seventeen-year-olds 
and adults in the evalxiation edition of the NAKP social studies objec- 
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Livus (1973) into sLraads, h»oals, and cnd-of-twelf th-grade objectives, 
nn apprqach that the department felt was more oriented toward kinder- 
garten-grade twelve curriculum planning in the social studies. Strands 
are areas within the social studies field in which the student needs 
competency at the beginning of adul.u life or higher education. They 
are threads which run thror.ghout the entire kindergarten-grade twelve 
social studies program and to which each grade level involved can con- 
irlbuLo. Goal Li are long-range indications of needed student competency 
fi^r each strand. They are intended to be large enough so that learning 
at all grade levels can contribute to their achievement. Each goal 
serves as a justification for the objectives under it* End-of-twelve 
objectives are observable student behaviors that could be expected as 
evidence of achievc^ment of a goal by the completion of grade 'twelve. 

Tile strar. ls, goals, .and objectives were evaluated at a Kansas State 
Department of Educ^;^t.ion sponsored conference at Rock vSprings Ranch by 
selected local srhool teachers and administrators and college profes- 
sors during tiio fall of 1S)73. Conference participants proposed several 
revisions and these revisions were incorporated into a tentative edi- 
tion of die strands, goals, and objectives (December, 197 J) • This edi- 
tion was evaluated by a Kansas local school-college-state education 
agency sponsored task force for studying competency-based social studies 
teacher education and certification and, after several revisions, uti- 
lized by the task force in identifying needed competencies for social 
studies teachers ( Competenc les for Social Studies Teachers: A Standard 
Vov the Preparation of T eachers , 1974). Several revisions were made in 
Strand V, A Sense of and Coiimiitment to Rational Social Participation, 
by the. Kansas S ta te . Department of Education during the sunmier of 1974. 
These changes were prompted by NAKP additions to the commitment objec- 
tive In the final draft of its second assessment social studies objec- 
t Lves . 



A KNOWLEDGE BASE FOR UNDERSTAI^DING 
HUMAN BEINGS AND THEIR RELATIONSHIPS 
WITH THEIR ENVIRONMENTS 
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Goal I A 



THE STUDENT WILL HAVE KNOWLEDGE ABOUT SOCIAL ORGANIZATION, 

As evidence of achievement of this goal, the student will be able to: 

1. Identify some groups that human beings form (e.g., faailyy peer, 
community, national, and internatioruil groups) and indicate 
some reasons why and how these groups form, 

2. Describe some of the functions of groups such as family ^ P^^^* 
community, national, and international groups in various cul«* 
tures; indicate how and why these functions change; give ex- 
planations of the consequences of these changing functions. 

3. Describe some of the functions of basic institutions (e.g. » 
educational, religious, financial, health-care, buisineas) in 
various cultures and indicate how and why these functioos 
change. 

4. Identify ''cultural universals" such as shelter » food» coimnun*- 
icatlons , socialization, family organization, and religion; 
explain that the identified "cultural universals" take different 
forms in various cultures and that these forms change over time* 

5. Describe some of the basic patterns of human settlement (e.g., 
nomadic, village, city), describe similarities and differences 
among these patterns, and give reasons for these patt«nia» 

Goal I B 

THE STUDENT WILL HAVE KNOWLEDGE ABOUT THE RELATIONSHIPS BETKBBN HUHAK 
BEINGS AND THE SOCIAL ENVIRONMENT AND ABOUT SOME OP THB CONSEQUENCCS 
OF THESE RELATIONSHIPS. 

As evidence of achievement of this goal, the student will be able to: 

1. Identify and describe some influences groups (e.g., i*amily» 
peer) and Institutions have on individual behavior and attitudes 
(e.g., choice of clothes » food, language, recreation » atid atti- 
tudes toward other people and institutions) and coapare these 
influences with those in other cultures. 

2. Identify Individuals and groups whose efforts » ideas » or in** 
ventions have significantly affected the lives of other buaan 
beings; describe and evaluate their contributions. 

3. Identify ideas and inventions that have changed the ways people? 
live, describe the changes that have occurred as a result of 
these ideas and inventions, and evaluate the effect of these 
changes on the way people live* 
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Explain and evaluate ways in which ideas, cusLonus, and inven- 
tions have hcen transmitted and .spread to other people. 

identify some factors that mi^ht promote or inhibit techno- 
logical change and explain in what ways these facto:';^ might 
promote or inhibit change. 

Describe and evaluate some of the effects population den- 
sity and growth on the way people live, 

Kxplain and evaluate some ways human resources have been allo- 
cated, utilized, and conserved in the conuaunity , the nation, 
and other societies. 

tlxplaln how various ethnic groups (including his/her own) have 
contributed to the development of, a particular culture. 

Give exaiaplcs of some effects on social institutions that may 
■resuJ t from contact between cultures, 

Dciicribe some political and economic interactions between the 
United States and other countries and indicate how these inter- 
actions affect people's lives. 



Coal J_C 

Tin- STUDENT wnx ihwi: knowledge .vbout the relationships between human 

BEINGS .\ND THE PHYSICAL ENVIRONMENT MD ABOUT SOME OF THE CONSEQUENCES 
OF THESE RELATIONSHIPS. 

As evidence of achievement of this goal, the student will be able to: 

1. Describe ways In wiiich human beings interact with the physical 
environment. 

2. Der.f.rlbe and evaluate ways in which human beings have adapted 
to tiieir physical environment. 

3. Describe ways human beings have modified their physical environ- 
ment; explain some reasons for these modifications; describe 
and evaluate the effects of such modifications. 

Explain and evaluate some effects of technology (e.g., inventions 
and methods of production) on the r(2;lationshlp between human 
beings and the physical environment. 

5. Explain and evaluate ways in which natural resources have been 
allocated, utlll^ied, and conserved in the community, regions, 
the nation, and other societies. 
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Goal. I D 



THE STUDENT WILL HAVE KNOWLEi: ^ '.BOUT TliE DEC ES ION-MAKING PROCESS. 
As evidence of achievcinei-.: : .. chis goal, the student will be able to: 

1. Give examples of some dacir?ioas made at home, in school, in 
peer groups, or at work which affect the individual; identify 
who makes thesa uecisions and describe how uhese decisions have 
affected individual behavior. 

2. Explain the influence of geographic location, life, style, ad- 
vertising, peer pressure, and governmental action on consumer 
decisions; describe and evaluate individual or group actions 
taken to protect the coasumer.^ 

3. Identify some decisions made about services (e.g. , protection, 
health-care, transportation) in commutixty, sta'ce national, and 
international situations; sv.ggest some reasons for these deci- 
sions and indicate possible effects of these uecisions. 

A. Identify decisions made about the production and distribution 
of goods in community, state', natioiial, and international sit- 
uations; suggest some reasons for these decisions and indicate 
possible effects of these decisions. 

Compare, contrast, and evaluate ways in which individuals or 
groups can support or affect changes in decisions that have 
been made. 

■ [dentify situations (e.g., home, school, peer group, community, 
national, international) where individual or group participation 
in decision making has been affected by lack of opportunity; 
suggest and evaluate ways of increasing participation. 

7. Identify specific interests of some of the major economic, 

Social., and political organizations in the United States and de- 
scribe some influences these groups have on the decision-making 
process . 

3. C(>mpare and contrast the decision-making processes of democra- 
tic and totalitarian political systems and socialistic and cap- 
italistic economic systems . 

9. Identify and explain the impacts and significance of some oi 
the political and economic decisions made between and among 
nations. 

10. Identify the rights the individual as expressed in the United 
States Con:DtiLuLion and explain the importance of these rights 
in public and private decision making. 
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11. Idoutil-y the changing relationships in the divL^ion of power 
between local, state, and national govtirniuents and rmalyze 

some effects this relationship has on decision-making processes • 

12. Describe and evaluate ways in which formal contracts (e.g., 
charters, constitutions, business ' agreements) have been used 
as a basis for decision making. 



13. Explain the relationships between branches of government as 
expressed in the United States Constitution and analyze the 
importance of these relationships in decision making, 

L^. Identify some factors (e.g., lack or disLortion oc data, no 

clear cause and affect relationship, imp^ict of time, conflict 
of values) that n.ake political and economic decision making 
difficult ::nd uncertain. 

15. Identify major factors which have contributed to the economic . 
and political development of a particular country and explain 
how some of these factors have influenced the decision-making 
process. 

16. Identify some systems that various nations have developed to 
involve the ^.eneral population in decision making and describe 
how these systems have evolved over time. 

17. lixpiain how an analysis of the political and economic decision-- 
making process employed in the past can help in decisions about 
the future. 



Cual [ 

Till-: STUUENT WILL ILWE KNOWLEDGE ABOUT CONFLICT AND THE "IMPACT IT HAS 
OiN INDIVIDUAL AND GROUP RELATIONSHIPS. 

As evidence of achievement of this goal, the student will be^- able to: 

1. Identify poccntial sources of conflict (e.g., values, distri- 
bution of power, wealth) within and between family, peer, school, 
community, national, and international groups. 

.2. Identify specific situations in the comii.unity and in national 

and international areas where there is potential or actual con- 
flict; explain some reasons for the conflict and predict the 
consequences of the conflict. 

3. Describe ways in which people react to conflict in family, 
peer, school, community, national, and international situations. 

4. Describe ways in which conflict has been handled in f anally, 
peer, school, community, national, and international situations 
and evaluate the methods used in handling such conflicts. 
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Explain how conflict may affect relationships between indivi- 
duals and between groups of people. 

Suggest constructive ways of resolving conflict situations. 



STRAfID II 

AN UNDERSTANDING OF VALUES AS THEY 
RELATE TO INDIVIDUALS AND GROUPS 
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Con 1 11 A 

THE STUDENT WILL ILWK AN AWARENESS OF SOME OF THE BELIEFS i\ND VALUES 
EXPRESSED BY PEOPLE AND' A RECOGNITION TIL\T THE TIMES AND PLACES IN 
WiflCH PEOPLE LIVE INFLUENCE THEIR BELIEFS, VALUES, AND BEHAVIORS. 

As evidence ot achiovemcnt of this goal, the student will be able to: 

1. Describe and explain his/her cv/n feeliiigs and preferences about 
people . beliefs, and ways of life. 

2. Describe ways in which he/she expresses his/her own feelings 
and prc^foronccs about people, beliefs, and ways of life. • 

3. Identify and give reasons for his/her own criteria for judgment 
of beliefs and actions of other perule and for judgment of his/ 
her own belie T.q and actions. 

A. Identify objects, feelings, and ideas i-^oortant to people in 
different: places and at different times and explain why some 
things are valued n^ore in some places and times than in others. 

5. Describe and explain ways in which people express their feel- 
ings and preferences for objects and ideas. 

^. Infer from information about the conditions, times, and places 
in which people live what their beliefs, values, and activities 
might: be. 

7. Infer beliefs and values from patterns of behavior. 
H. Predict behavior from knowledge of beliefs and values. 



Coal _n_ 1> 

THE SiUDI-NT Wi LL HAVE AN UNDLCi^STANDING OF WAYS IN WHICH BELIEFS AND 
VALUES ARE TRANSMITTED IN VARIOUS CULTURES. 

As evidence of achievement of this goal, the student will be able to: 

1. Compare and contrast the ways in which beliefs and values are 
trvinsmitted in his/her own society with ways in which values 
are transmitted in another society. 

2. Describe ways in which beliefs and values are transmitted be- 
tween cultures. 



CoaJ_ IJ _C 

Tin: STUDENT WILL HAVE AN UNDERSTANDING OF SOME OF THE INFLUENCES OF 
Dn-FEKING BELIEFS AND VALUES ON RELATIONSHIPS BETWEEN PEOPLE. 
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^ rvi*h»n:'(. o\' Moin\'Vom(.Mir of this goal, the sliulont will be able to: 

1. Clvo examples of differences in beliefs and values among members 
of his/lier own family or peer group and explain some of the pos- 
sible effects of these differences. 

2. UKMitify proreronces that lead to group identification. 

'3.. Give examples of differences in beliefs and values that have 
created a division between two groups of people, identify ' 
alternative ways of dealing with the situation, and explain 
the consequences of each alr-:i r.-if vve. 

A. Compare and contrast the beliefs and values of two groups of 
people and suggest the effects (both positive and negative) 
thnt the ^inu'lariti.es and differences in beliefs and values may 
nave on the relationship between these two groups- 

iilL jj.Jl ' ■ 

il-: STl'DF-N-r Wi],L HAVE m- ABILITY TO EX.VMINE HIS/HER OWN BELIEFS AND 
AHD THE RELATIONSHIP BETWEEN THESE AND BEHAVIOR. 

cvi.lcnce of achievement of this goal, the student will be able to: 

1. i)i:scrihe iiis/her own personal response (action or attitude) to 
a ciiJcmma situation, identify the motivation for the response, 
ami indicate the possible consequences of this response to 
se i f and others . 

2* Identify his/her o\m beliefs and values and those of others in 
a dilemma situation involving members of family or peer groups. 

idenliry conflicts among his/her own beliefs and values as well 
as between and among beliefs and values of others in a dilemma 
>^ i L ua I ion. 

Identify alternative responses to a dilemma situation, consider, 
the possible consequences of the responses, and select and de- 
I end a pos i t ioa , 
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STMffi III 



THE ABILI.TY TO USE INTELLECTUAL 
AMD HUMATJ RELATIONS SKILLS 
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I I r I A 

.'mi' STUDKN'r Wll.K ilAVK 'IHM Ai'.iLlTY TO AC()UIRii, ANALYZE, ORGi\iNlZE, /V^^D 
KVAI.lIAri': IMI'OUMATION FOR PURPOSES OF SOLVING PROBLEMS AND CLARIFYING 
ISSliKS. 

As (.'VLiloncu oi ac.ii Lovirnu.»nt: of this goal, tlie .student will be able to: 

! . Ident-Lfy prohlonu; or issues appropriate for investigation, 

1!. lVsi^;ii i\ plan to investigate a problem or issue. 

J. IdL'ntify, iocnto,. and use a variety of sources (e .g ,,. author- 
ities nv resource petiplc, books on a subject, reference works, 
maps, niaga/:ines , newspapers, radio, television, interviews, 
surveys, experiments, statistical data, case studies, systema- 
tic observ;:tions , or personal experiences) to obtain information 
on problems or issues, 

. i) is t in;i;u isli between relevant and irrele* ant sources ; reliable 
.Hid unreliable sources. 

>. Ki^rmuLate questions appropriate for gaining; information from 
sources . 

i:v.iluate the quality of available information and identify 
Important .but unavailable sources of information. 

/. A!iaiy?:e and organize information (e.g., identify central el^2- 
mt'iits in information, distinguish facts from opinions, detect 
errors in logic, differentiate between points of view, assess 
thv relevance and adequacy of information, identify and make 
judgments about the nature of a sample, identify stated and 
unstated assumptions, detect biases, make inferences, identify 
cauoe and effect relationships, point out Interrelationships 
among concepts, record observations and inLormation obtained 
I rom sDuVces, classify information, summarize information) 
nhtnined from various sources. 

•i. U:;c- s Ultima r 17. ed information to draw conclusions, offer solu- 
tions to problems, clarify issues, or make predictions, or as 
.1 ^'.uide to continued investigation. 

. Ti-iL solutions to problems or issues when possible. 

IJ. MouLiy solutions to problems or issues in liglit of new factors 
ur cons ide rat i ons . 

I J. An.'iLyi'-o trends and modify predictions when necessary. 

IZ. Indicate the tentativcness of conclusions, solutions, and 
predictions. 
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13, Identify ;mcl wcij^Ji (N)nnictlng values which serve as cohCra- 
di.cting criteria for judging courses of action which might al- 
leviate problems or issues . 

14, l-\)nnulatc a sot of criteria for judging proposed courses of 
act ion , 

13, Select and defend a position or course of action consistent with 
the established criteria. 



Goal III n 

THL: STUDiiNT WILL HAVE TilE ABILITY TO COMMIFNICATE AMD WORK WITH OTHERS. 
As evidence of achievement of this goal, the student will be able to: 

1, Ask others to express their views and opinions; accept them 
w i thout censure . 

2. Listen carefully to the expression of others; forget himself/ 
herseJf and his/her own ideas as he/she tries to understand 
what tlie other person is saying, thinking, and feeling. 

J-, Ask for clarification and elaboration of the ideas of others 
vvlien necessary. 

A, <:iariry and elaborate on his/her own ideas. 

f). Assume different discussion roles (e.g., initiator, facilitator, 
hJocker) and identify some of the effects of these roles on 
individual and group action. 

t>. interact in various capacities (e.g., leader, advisor, supporter) 

7. Work with pet)p le of diverse abilities, backgrounds, and interests 
in group activities (e^g,, c?ass discussions, role-playing epi- 
.^;odos, extra-curricular projects, community agencies). 

B. Cive emotional and intellectual support to others in group 
f r forts , 

Atcept his/her rihare of the responsibilities that arise from 
j'.roup efforts. 
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STRAT IV 

A POSITIVE SELF-CONCEPT 
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TllK STUDHNT WILL lIAVi: AN AUWl^LiNESS OF THE CHAUACrERTSTICS THAT GIVE 
lilM/HKR IDENTITY. 

As ovLdence of achievemenc of this goiil , the student will be able to: 

1. Identify a ran|;G of individual (personal) characteristics (e.g., 
sex, age, physical, position, aesthetic preferences). 

2. Identify the characteristics of the groups, institutions, or 
associations with which he/she identifies (e.g., family, peer, 
educational, national, religious, ethnic). 

3. Identify the similarities and differences between his/her own 
cliaracteris tics and those of the groups with which he/she 
identifies. 



CoaJ LV li 



Tin-: STUDENT WILL HAVE Alu r.WARENESS OF HIS/HER GOALS (ASPIRATIONS) , THE 
COALS OF THE GROUPS WITH WHICH HE/SHE IDENTIFIES, AND THE RELATIONSHIP 

i;i:Twi':iiN these goals. 

As evidence of achievement of this goal, the student will be able to: 

1. Identify personal goals and explain why these goals are impor- 
tant. 

2. Identify the goals of the groups, institutions, or associations 
with which he/slie identifies. ' 

J. Identify tlie congrueiicies and Incongruencies between his/her 

j^oals and the j^oals of the groups with which he/she identifies. 



TIIK STCDLNT WILL HAVL M AWARliNESS OF THE RELATIVE STRENGTHS OF HII-I- 
SKI.K/UKKSELF AND THL GRv)UPS WITH WlilCH HE/SHE IDENTIFIES, AND A RECOG- 
NITION 01' THE SOCIETAL BARRIERS TO FULL DEVELOPMENT THAT MAY EXIST. 

As ovidetu'o of achievement of this ^oal, the student will be able to: 

1. Identify his/her own strengchs. 

2. Identify tht? strengths of the groups, institutions, and associa- 
tions with wliich he/she identifies. 

J. Identify che relationship between his/her. strengths and the 
strengths of the g..oups with which he/she identifies. 

4. Identify possible societal barriers to self and nup develop- 
ment . 
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f:oal IV I) 



•mil-: STUHKNT WILL IIAVK TllE ABILITY TO MOVE TOWAKJ) SLLF-ACTUALIZATIOiN . 
As i'vuKmico of ach ievomont of this goal, tlie stiiident will be able to 

1, Kv'aluate tiie extent to wliich !ie/she has control over the set- 
ting and achievement of personal goals in light of what lie/ 
she knows about himself/herself, the groups with which he/sh 
Identifies, and the societal barriers to full development, 

2. Suggest ways in which he/she can maximize his/her effective- 
ness. 
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si?m V 

A SENSE OF k 'D COmiTMENT 
TO RATIONAL PARTICIPATION 
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C(Kil V A 



TKi: STUDl-Nl* Wl I.L llAVI' AN AWAULINESS OF THE QUALITY OF iimiM LIFE AND AN 
INTEIU'.ST IN WAYS IN WHICH THE QUALITY CAN liE IMPROVED. 

As eviclL-nco ol aciiiovcuKMit. of this Hoal, the student will be able to: 

L. Idoiuiify (Jif foronces In the quality of life among persons and 
txroups of people and suggest reasons for these differences. 

2. identLTy vvrays j;roups or social institucions may help improve 
the quality of iiuman life. 

'.\ . Iilontify sped Tie oi )stacles to, or restrictions on, personal 
and s 1^ ci a I r ow t h , 

4. Su^^^est w.'iys Lhat lu'/she can personally and pracfi cally , help 
to unprovi ihc conditions of human life. 



THE STUDENT WILE HAVE THE /uSlLITY TO EXPLAIN AND SUPPORT RIGHTS AND 
FHEEDOMS IMPOjn'.OT TO HUM^VN DEVELOPMENT. 

As evidence of achievement of this roal, the student wilJ. be able to: 

1. LdentLry ri^^liLs and Freedoms and explain their relationships 
and importance to full human development, 

2. Explain the meaninj^s and implications of equal access to oppor- 
tunity . 

'i. Sugi^est ways in wh.ich he/she can act in support of equal access 
In opportunity for all people. 

A. Expresi^ a wi I 1 i n^-.ness to act in upholding, basic constitutional 
principles and explain why these principles are important to 
in<livLduaL aciiievomcnt and well-being. 

Express a wi L li njj;ne.ss to act in support of means to achieve 
equal opportunity and explain why thi^se means are important to 
the ind i v Ldua i . 



Coal V 

THE STUDENT WILL HAVE THE /MilLITY TO PARTICIPATE IN IWIILY, SCHOOL, AiND 
COMML?NI.TV LIFE ON THE B/\SIS OF RATIONAL DECISIONS INVOLVING HIS/HER OWN 
VALUES AM) THE CDNFf.ICT ^VMONC THESE VALUES. 

/\s evidence of achievement of this goal, the student will be able to: 

I. H-;o clearly thought out values and conscious sensitivity to the 
rij;hLs and opportunities of others in making decisions about 
po rs on a 1 ac t i ons . 
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l\a l irip.iic i .il: «fi,iJ !y In the sotting, nlanniiv.;, aclncvcmcnr , 
ami ovnltiai • (Ml oi pi^rsonai };onl..s an<' acrivitios c?irried on at 
ho!iK', iti scliool, 'In jK-er groups, or at work. 

J, Pari i.c i |)aLi.; ratioaaiiy in stMiit^ soiMal, political, or economic 
activil Los carrieti on in the oonimuni ty , 

i'arLlcip.ile oi\ Ihv. basis of rational decisions, al^ne or with 
otliers, in removing obstacles or rostrlctious to the full dc- 
velopnieiiL of individuals or ;^roups. 
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